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ABSTRACT

Academic performance among university students is an intricate issue, which requires immediate
attegtioh because it is declining continually at an alarming rate. Accordingly, the study examined
Age and Test anxiety as correlate of Academic performance amoﬁg University students using the
expost facto design. Two hundred (200) undergraduates of Federal University Oye Ekiti
(FUOYE) were sampled using convenience sampling method. Self-report instruments
comprising of Test Anxiety Inventory (TAT) was used for data collection. Three hypotheses
were tested using t-test. In contrast, Age did not correlate with Academic performance (1= -.03,
p>.05), while Test anxiety gives a negative relationship with Academic performance (1= -.144,
p<.05), that is, the higher the test anxiety the lower the academic performance. It is
recommended that all helping professionals working in the secondary school and the university
system such as counseling psychologists, clinical péychologists and social personnel should use
appropriate instruments to identify students suffering from test anxiety and help them out of the

problem.
Word count: 170

Keywords: Test anxiety, Age and Academic performance.
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CHAPTER ONE
1.1 BACKGROUND OF THE STUDY

"In everyday life, we have goals and ObjeCtIVGS of a particular undertaking. At the end of
‘ the activity, the goal which one set. W111 be assessed in terms of success.or failure and in terms of
‘-satlsfactory perfotmance or under achievement. The level of students’ academic performance
appears to be declining every ddy, without education, individual will find it difﬁcult to move with
technologlcal development as many aspects of our daily hfe are being computerlzed Quality
education is essentlal for human as thls predlct the level of overall ach1evement in life (Staffolam

. and Bratti, 2002)

Th1s i$ an intricate issue of spec1al concern which requires immediate attention of the
researcher and other stakeholders in the soc1ety Excellent academic performance is very important
. std_ucnts if they are to secure better jobs ina competitive labor market (Staffolani and Bratti,

| 2.002). In the mej or of our higher institutionl of learning, the level of academic performance of the
students. is not encoutaglng at the level of failure is mcreasmg every day (Ah et,al, 2013)
rAcadenuc success is 1mportant because it is strongly linked to the positive outcomes we value.
The positive outcome we value. are: job opportunity, mcrease pre existing knowledge, increase
: self—esteem and better s001a1 economic status. Adults who are academically successful and with
~ high levels of educa’llon are more hkely to be employed have stable employment, have more

‘ empl_oyment opportunity than those with less education and earn higher salaries.
Academic Performance

- Academic perfomlahce according to ‘the Cambridge University Reporter (2003) is

ftequeutly deﬁned in ‘te'rms of examination performance. 'Acco_rdmg' to Wikipedia (2013),




academic performance is the outcome of education; it is the extent to which a students, teacher or
institution has achieved their educational goals. It is observed that academic performance is an
issue to investigate because the rate at which students are failing nowadays is deteriorating and

that has become an issue in' which various researchers tried finding solutions to it.

Zeidner (1998) cited Ca’rver:and Soheier (1 984) as arguing that test anxious persons are likely
to have strong and chronlo doubts about elther producing adequate performance on examrnanons
| .-belng evaluated favorably by srgnlﬁoant others, or being able to control their fe¢lings so that they
would not be overwhelmed. by them. Speilberger and Vagg ‘(1995) regarded test anxiety as a

: simation_speoiﬁo. or state anxiety which is-a temporary emotional staté. Tnis according to

‘ Speilberger,’ Gorsuch,_ and Lushene ((1970) is different from trait anxiety which is a constant
' :_: personality charaoterietic. According to Speilrberger and Vagg (1995), test anxious individuals are

., more prone to react with excessive anx1ety such as worry, negatlve thoughts nervousness and

- physrologroal arousal aoross testing situations. Thrs proneness predisposes them to experiencing

- more intense levels of state anxiety which is considered as the emotional com ponent of test anxiety
in-evaluative situations. The lhi_gn_ level of state anxiety among test anxigus people activates worry
. lconditions_ stored up in memory- and these conditions interfere with test performance (Zerdner,

1998). A positive relationship between trait and test anxiety is therefore expeoted.

AH. school'children.u and many adults are tested at:'various times inltheir lives. School
teacher 1dent1fy student with the oharacter1st1cs needed for promotion or p]acement in Varrons
classes. erewrse employers personnel departments constantly confront the problem of
;" 1dent1fy1ng individuals wrth the characteristics needed for specific jobs wrthrn their organization.
All these can only be achieved through tests, The ferm "test" therefore is used loosely to include

everythlng from brief school examination to complex inventories of personality traits (Durost,




L4

- 2000). Some of. these tests yield numerical grades whereas others result in a report of the
- ex_a‘ﬁ_linee’.s_ impressions (Barbar&i_, 1999).Walter (2002), defined test as a deliberate tendency to

 find out the level of interest, knowledge, skill and achievement on a given task,

A test is a systematic proceduré for comparing the behavior of two or more persons
(Crofi"bach, 1980). According to him,r intelligence cannot be visualized or measured as one can see
' and measure a sheet 6f papér. He'stated fhat tests are constructed in such a manner that the evidence
*-of an individual's .beh.aviorlor performance as evoked by the test is compared to the behavior or
performancé of othe; individuals to whom the test has been administered. The test perfofmance is
évalﬁated and an interpretation derived is given. Many psychologists use the term measurement or

evaluation rather than test és.a way to suggest the scope of the ﬁeld:.
- There ar.e'yarieties of fests which include the following:
| L. Achievement tests
| 2 Mental ability tests s
3 Apicimde -tests

. 4 st of dgx}eloped. abilites
3. School readiness t_ests
6. Interest inventories -
7 Personality measures

3  Tests are used by school téachers to Judge their students’ progress, by college admission's officer
as an indicator for selecting or rejecting applicants, by personnel experts as a basis for hiring
| employees or promoting . executives and by psychologists as. a help in diagnosing personality




' problems.énd'mental illness. According.to Barbara, Davis and Gross, 1999 tests are powerful

- educational tool_s’ that serve at least four functions thus:

| 1. Tests rhelp teachers evaluate students and assess whether they are learning what he or she is

eXpecting'them to learn.

2. Well de51gned tests serve to motivate and help students structure their academic efforts. Studies
report that students study in ways that reflect how they think they will be tested. If they expect an

examination focused on facts, they will 1 memortze details, if they expect a test that will require

' leroblem solvmg or tntegratlng knowledge, they will work towards understanding and applying

informatiotl.

- 3. Tests cah help one understand he‘w successfully he or she ispresenting the material. Finally,

 tests can reinforce learning by providing students with indicators of what topics or skills they have

- nat yet mastered and should concentrate on.

Also, tests are the measurement that evaluates student's academic performance which in turn
may decide their future success in pursuit for their life goals. Despite these benefits, testing is also
emottonally charged and anxiety producing (Barbara, 1999). This may be as a result of the uses of

tests. Most offen, tests are used to evaluate individuals in certain abilities,

Anxietjé has taeen defined as feelings_of apprehension and nervousness. accompanied by

the activati:on of the sympathetic nervous system which gives rise to physiological changes to the
: body such as heart. tate increases, blood pressure mcreases perspiration increases, sweating and

‘ tremblmg crooks.and Stem (1988) The Dlagnosuc & Statlstlcal Manual of Mental Disorder, 1994,

' '_: deﬁned anx1ety asa dlserete per10d in which there is sudden outsct of intense fearfulness or terror,

| sweating, trembling or shaking, feeling of choking.




Anxiety descriﬁes the ‘éubjective experience of unpleasant tension, uneasiness and distress
 that accompanie's peycllic treit or conflict (S:pielbeger, 1995). According ’to him, anxicty is a
) constﬁuct lco-mm'c:inly associated with deterioration in the performance of most };uman activities but
: it-_ie such a general emotion that most people either have a problem in recognizing in themselves

of otllef_s_or they mistake it for other ailment like fear or general body weakness. A lot of physical,
| eoc.ial and psyehologieal,prbblems in school aggravate anxiety among students. For instance,

 financial hardship at scheol, inability to buy basic needs, heavy academic loads, and fear of

“embarrassment from parents, teachers and friends in examination further aggravate anxiety.

" Lewis,(1980) stated that anxiety can be normal or pathological, mild or severe; ‘advantageous or

disadvantageous' to thinking, action, episodic or persistent due to physical disease, or psychogenic
eccoﬁlpanying othe; featﬁres-of mental disorder and may for the duration of the attack affect
perception and rhellnory.' All anXiety‘,i‘s a feacfioﬁ to anticipating semething stressful (Andel_rson,
- 2002)5.

,- rTest anxiety 18 a psychologicalr condition in which people experience extreme distress and
‘ aﬁxiety'ih testing situations. Whﬂe ndaﬁy people experience some degree of stress and anxiety
_ befercl and during e);'anﬁihations, test anxieiy can actuelly impair leaming and hurt test
| performance Test anx1ety is an overwhelmmg feeling of disturbance and distress among students
globally and canbea devastatmg problem for them be- cause it may impair their performa.nce and
- l.thelr we11~be1ng Iater in 11fe in the long run (F arooql Ghani, & Splelberger 2012; Rafiq, Ghazai,
& Far00q1 2007) Aecordlng to (Cohen 2004), test anxiety can adversely affect people in every

field of life whenever and Wherever, people of all ages and strata have to be evaluated,. assessed

. and graded in terms of their abilities, achievements or interests.




Test anx1ety is deﬁned by Morris and Davis (1981), as the evaluatlve apprehension aroused in
the taste as a result of his concerns about the outcome of an 1mpend1ng test. The impending test
increases the level of _app_rehenswn as the dutcome of the evaluative increases is importance. For

~example, in Nigeria.u setting, academie achieverment 1s looked upon as a basio condition for the
: improgvemeﬁt of one's Soeio-economio status. To secure a good job, to be recognized and respected
A depends onone’s academic achievement, level. Due to this high regard given to students with high
aoademie achievements, fear of faﬂure constantly put .an-xiety on students during examinations and
test_ing". ‘The negative thouglits about the outcome of the examiuatiou (pass or fail) and what the
" parents and‘frieu—ds will cotument if they fail suo.h tests and examinations are a times results to fear,
' tréinbling duriug the examinations, ille.gible writing, heat on the parts of the body and atl sorts of
- _somatic explerienees are uoticed during testing and examination p:eriods. Hanoock, (2001)
considered test anxiety as a trait characterized by debﬂitating psychological, physical and
loehauioral responses exhibited by someone prior to sitting for an examination or in anticipation of
an examination. Sucll debilitating ,_i‘e'spo_‘nses-' in:c-lude_, -pani'e,' .worries and? sweating all whieh
con_stitute tt]reatening' Vsituations‘ that are not in the good health interest of the test anxious
" individuals.
Acoordingto Lewis (1980); test auxiety is normal and some anxiety is normal because some
7 anx1ety can be helpful promptmg one to be better prepared for the demands of one’s course. It
s1mply varies from person to person At low level of arousal, one may put little or no effort into
preparing for exammatlons. At medium levels of arousal, one can work and prepare well and give
" his or her be_st p'erforrhaneel' Too much arousal can disrupt and harm performance. Spielberger and
Sarason (1 989) uvere of the oplmon that students with high test a11x1ety will have lower academic

‘ achlevement Wh11e those students with moderate levels of test anx1ety will perform the best. In line




' Wrth Sp.ielberger ‘a.nd S_arason, Hembree (1988):and Seip (1991) states that high anxious students
" tend to commit more erro'r'é than less test anxious ones. Similarly, test anxiety has been associated
- with lower academlc achievement and self-defeating behavior patterns Swanson Howell. (1 996).
l' Terry (1998), and D' Arcylyness (2004), identified several 51gns Whlch indicate:that a student is
experrencrng test anxiety which include the following: sweaty palms, rapid heartbeat and tense

muscles, frequent urina_tion, headache, stomach upset.

&

' .Zeidn_er. (1998) outlined three'.- components of test anxiety to be cognitive, affective, and
behavioral. The cogn"i-tive component involves Worry or negative thoughts that occur during
assessments and performance in between test anxiety and academic achlevement They found a
| negatrve relatlonshrp between test anxletyand achievement. They also found that a cognitive factor
| (Worry) contributes more in test anxiety than affective (emotional) factor. In another study,
Marzteh Gnolami tooranposhti (201-1)_ examined the effect of self-regulation education on test
ankietjr,_ academic achievement and meta—cognition and fonnd that self-regulation education
‘reduces test anxiety. "F'arooqi, Ghanl, and Spielberg (2012) in their own study -examined gender
differences in test alnxietyl and academic performance and found that female medical students
‘ reported higher test anXiety ‘levels thanl male medical stndents They also 'found a negative
relatlonshrp between tcst anx1ety and academic performance Having defined test anxiety, it is
o pertment to identify and descrlbe a number of 1mportant variables that -are closely related to

' students test anxiety levels and their academic achievement. The variables include:
1. Test anxiety in relation to-gender (sex). That is who more test anxious is (males or females).

2, Test anxrety in 1e1at10n to the academrc performance of the unrversny students. That is, the

' relatlonshlp between test anxiety and academic performance in relation to university students.




" 1.2 STATEMENT OF PROBLEM

) Eduéation is ﬂle backboné of any nation aiming to haye Speedy economic growth and

_ developmel‘_lt.. _prlc- (1986) argue that schools are established with the aim o@f imparting

kno.wledg-e and skills to thoéé who go through them and behind all this is the idea of enhancing

- . goord_ ;lcadg:mic performance. The level of sttidents’ academic performance is very important in
' dertermin.ing t_héir level of 'Qverall success in life. The attitﬁde of the students towards learning

and thei.rroverall academic p_crformanceris declining ex}ery day és students are no longer

- interested in studying but looking for shorteut in making it in life.

Addiﬁonally,, -varibﬁs institution in Nigeria have made several attempté in the past to resolve the
- ,‘problem' of IQW'Ol‘lp()_f)r academic performance and lack of enthusiasm -among students. These |
unfavorable condition most times lea.d to low self—esteem, low morale and poor performance. It |
ban be readily obsetved that research on the concept of Age, Test anxiety and a_lso Academic

| performance Eimohg.universi_ty students 1n Oyé~Ekit1’ is very scarce., The currient research aims to

- see how-age correlate with test anxiety to determine ones academic performance.




1.3 RESEARCH QUESTIONS
- The following are the quéstiohs the study seeks to answer: .

*  Is there an association between age and academic performance of university students?
e Istherea relationship between test anxiety and academic performance among university
students?

* Isthere a relationship between male and female on academic performance?

1.4 OBJECTIVE OF THE STUDY
The main purpo‘serof fhis study is to examine the influence of test anxiéty on academic

performance on adolescents, Specific objective are as follows:

1. To examine the correlation between age and academic performance of university students.
2. To examine the relationship between test anxiety and academic performance among
university students.

3. To examine whether male university students will perform academically than the female

university students,

1.5 SIGNIFICANCE OF sTﬁDY . | ‘ |
One of the most ifr_zportant aépects of education is the assessment of learning Qutcom(:-:s émong

_ student\_sl Aééessment is”expécted-to provide accurate and reliable evidence of what the students
have learned or tha‘; ha\/"e not-learned. In the school environment, it is the case that each time

an asseésment 'teét is scheduled fg’r students, niaj ority of ‘therh .exhibit anxiiaty_reaction"to school

prlbposed test. In‘the context of such an environment therefore, it is important to build up




infé_rmatifon on the nature and scope'o.f assessment iﬁduced anxiety so as to build up a. body of
‘knéjwledge on addlc':scerﬁ students' anxiety towards assessthent and the impact it has on their
a;ademic 'performanc.(.e'. This therefore, is colnsidered thecretically significant because its
l' ﬁndings Wﬂl add fo existihg already body of knowledge on the whole issue of Age and Test
Anxiety as correlates of Academic performance among University students. This study is
: c_onsidéred to be of practical significance in the sense that its findings will provide.bases for
solving 'problelﬁs of test a’nxiéty amdﬁg university 'stude.nts. For iﬁstanc?, the findings of this
Vstucly; V;_fﬂl }}ielld useful . dafa thch .a.:an be used to draw the attention of the negative
cdnsequenceé of ﬁhcontrolled test anxiety among ‘university students. This study is considered
to be o..f practical significance with regard to the lecturers in-thé sense that the findings will
create a\&areness and pr,eparedness fc‘)r‘ the Iect:urers'to help their test anxious students overcome
'tgst ‘anxiety behavliojrs.-llt ‘is expected thaf by'beirng aware of these test anﬁiety behaviors among
their stﬁdents, they Vsh'ould be in a position to‘help those students who ekhibit such behaviors.
F01: instanée, teacher can adopt alternative method of assessing university students on their tést_
or exain. '-'Su-ch method as the use of continuous assess.ment in evaluating the ;tude_nts learning
“out comes. ﬁence, the ‘_prolbie'm among Vstudents with high and low test anxiety will be
eliminated_ by .qsir.lg" this niethéd. | |

| Also,' it is e;fipec‘_[ed tha;;‘the data from this study Will credte awareness among the curriculum
plélaﬁeys on diffefé‘nt‘ categor.ies of test é_nxiéty émong' university students and the negative

consequence of low and high test anxiety.
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CHAPTER wo
LIT:ERATURE REVIEW
2_{\1 THEORITICAL FRAME WORK
) _:This chapterl reviews. -yarious theories relating to variables in the stuoy as well__ as some related

empirical studies and also theoretical conceptualization. The chapter also includes statements of

hypotheses and operétional definition of terms used in this study.
2.1.1 ANXIETY THEORIES
v As aﬁxioty seems an impo_rtant concept to psychologists and other clinical workers, many theories

- have been advanced in an attempt to explain this phenomenon. Some of the theories of anxiety to

_ be reviewed in this study include the foﬂowing:
1 Freud's Theory of Anxiety.
"1 Erickson's Theory of Anxiety

3 Maslow's Theory of Anxiety

_2.1'.1, Freud's Theory of Anxiety

- Sigmund Freud, the fotﬁer of psychoanalysis prOpoood several theories that could be used to
, explain anxiety. He was among the ﬁrst who attempted to explain the meaning of fear or anxiety
i E w1th1n thoﬂ conoept of-psycholoclgioal theorj (1 93311 936). He explained systematically the
dévelopm_ent-“of phobia or anxiety behavior because o‘f his concern with people suffering~fforn
' psychopathology. Many psychological test experts on anxliety' based certain assumptions that
guided their constructea ‘instrument or scéll_e ffo_m his theory. He therefore, defined anxiety as

something felt-an Uilpleasant affective emotional state or condition that was characterized by

11




| subjective feelings of irrifability; chronic apprehension and all that is covered by the word of
nérvou@ess ‘and by essentially -the psychological a.nd behavioral manifestation that Darwin
éttributed to fear. In his carly theoreticél formulation, Freud initially viewed anxiety as resulting
' from the dischafge of reﬁressed sexual eﬁergy called libido. To him, when libidinal energy is
bllbclceld and normal éxpression, it accuinulates and is automatically transformed into anxiety. That
| .;ié, he viewed aillxi.ety.'as a consequence and direct manifestation of uriemployed libido. In other
words, Whén the sexual instincts are not allowed to express themselves directly, theirrenergy is
diveﬁcd and converted_in.to :anxiéty. He lafer'modiﬁe_d this view to formulate the Danger Signal
Theory of An)'{ie"ty.“This'is-in favor of a n"_10re éeﬁéral conception of anxiety as a signal indicating
the présencé of dénger Which serves to warn the individual that some form of adjustment is needed.
That is, in :his danger sign_.c;ﬂ theory, Freud saw anxiety as having some form of adaptive utility in

miotivating behavior that enables the individual to avoid danger.

Ina nutshell, Freud wam$ that the self is relativ:ely fragile and must be protected from excessive
danger. Still in the context of his danger sighal‘ theory, he differentiated between objective and

neurotic anxiety. He states two sources of danger as follows:
L. The external word and
2. One’s own internal impulses.

He étates ;that Wh.en the so_uréé of daﬁéer was in the externallwlorld, it gives rise .td objective anxiety
’ reac’tién .b"u_‘t when the ééurce is from the individuals own repfessed impulse or instincts, it generates
| 11eﬁrotipanxj¢{y. To him, bbjective anxiety is an internal emotional reaction to anticipated real
| ektemal danger_or threat or_harﬁ. Thué, whenever a real dang'er in the external environment is

~ perceived as threatening, this results in objective anxiety reactions. Freud's conception-of objective

12




R . anx_ilety is that the intensity of the emotional reaction is proportional to the magnitude of the
" p'ereeivecl external danger or threat. He states that obj ective anxiety reactions are experienced by

- the individual as unpleasant and the emot1onal reactions initiate mental activities in the form of

: the thoughts and copmg behav10rs that attempt to. reduce the unpleasantness by banishing from
the awareness of the individ.ual all the thoughts or memories associated with the unpleasant

- - emotional reaetions - this is his theoretical account of the development of neurotic anxiety. This
-reduction or ceping-beha\tior according to him 1s an act of repression of internal impulses.
Consequently, the rep_ressie'n system may break down and this-leads to the perception of threat or
danger from one’s own-repressec_l impulses-thus a 1'1eurhtic anxiety which is 6bjectless because the
. source of the danger is not ‘recognia‘ed now results.-l\leurotic anxiety is characterized by high
' ..: intensity ef emotional state that would be unwarranted from the real or objective danger that
” ei{okesthe reaction. He fu.tther proposed: that anxiety may be produced by conflicts between the

" 1d, ego and Supel.*ego. Aceerding to hhn, a child in store for example, whose. p..arents said that they
will fiot buy a much desired toy may suffer an)tiety in the struggle between the desire to steal the
- toy and awareness that is wrong to .take things without pajzi_ng for them, Finally, Freud asserted

' that any form of a'anxiety has tvxto basic components which include physiological ahd emotional.
Phys1olog1cal symptoms of any anx1ety include changes in heart rate beat, sweat1ng, trembhng,
restlessness and accelerated breathing. Emotional symptoms include - cognitions and expectations

~ about self and' othefs, apprehension, _te'nse"and troubled emotional ‘feelings.

- Freud's theqry has several educational implications

' Since"Freud (1936), defined objective anxiety as an internal emotional reaction to anticipated real
external danger or threat in the environment, test anxiety could this be viewed as an internal

13




~emotional response or reaction to the threat of test stimulus. Since tests or examinations are real
percejvable objects in the external environment, test anxiety is thus an objective anxiety and not

neurotic anxiety,

212 Erickson’s Theory of Anxiety

Erick Erickson is one of the neo- Freudlans who though had background in psychoanaly51s but
| deviated to a large ext-ent from Freuds explanatlon of psychopathology Unlike Freud'
| psychosexual stages of development Enokson proposed psychosoolal stages of developmont
', Erickson’s theory of anxiety originates from two of his proposed stages of psychosocial
__-d:év'elopmént which bordefed oo autonomy versus doubt, initiative versus guilt. In relating
Erickson's thoory with reference to au't_onomy versus doubt, Biehler,(l1976), pointed out that.two
year o..lc.ls are 1n pirooeés 'of :establishing themselves as autonomous individuals and those they
aosunio respoosibility for their own behavior but there are bound to be experiences that cause these
bu:ddiog individuals to doubt their ability to handle everything on their own. At this points of doubt,
) ‘the individual oegins" to experience anxiety. However, déspite occasional setbac.ks and moments
of doubts, most lchildren lr-omain undaunted, ond are eager to .in‘itiate activities and explore new

experiences.

, Biehlor (1976), referring' to ﬁe staée of initiative Vorous guﬂt, explained that if pre-schools are
- al_llo.\-zved to try out their powers aod if parents ;&e p.atient in answering questions, Erickson suggests
” tho childreh will develop a: sense of initiative and self—conﬁdence but if children are made to feel

' thaj: thoﬁ questiohs and act@vities are a'disturba._nce to their parents, they feel guilt about trying to

do things on their own and thus experience anxiety.
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Erickson's theory of anxiety has implications in education

"It could therefore be _infe;'rredrfrom .the above theory that some individuals' de_veiop anxiety as they
" doubt theif abilities tci certain endeavors. Secondly, when individuals are discouraged from
: initiai’ing activities which are seen.as worth]ess, some individuals may at this juncture become
- _L guiiiy of \i\rhat tliey iiav.e ini‘tiated- and feel anxious. The aspect of Erickson's theory that has closer
| eiiaplic&timi to test anxietj is that which deals with anxiety arising from doubt about individual's
' ability'; Certainljf, one's _cipubts of oiie's— ébii_ity in test situeitiori charactérize the cognitive
* component of test anxiety. | |
| 213 Maslnw'é Th-eor'y of Anxiety
7. Abrahani Maslow biopoged a need hierarchy theory to explain human satisfaction in life.
Maslow's piroposal of a hierarchy of needs prqvided the basis fo-r his theory of anxiety. According
. to Maslow :(197{)) wliiie :at tlrie iower .lev.el-of the hie'r-archy are deficiency meeds which include
| phylsiological, safely,‘bel_on:gingnesssénd love as well_és esteem, the higher level of the hierarchy
. is_mﬁde up of growth iieeds which include: sélf-actuaiizati(in, knowing and understanding as well
" asl siesthetic. In differentiating between the deﬁciency and growth needs, he asserteci that deficiency
. needs can be satisﬂed Vonlyrby other péop_le and therefore make individuals other-directed and
dgperident when iri difﬁcility. Conversely, gro-\l)vth needs caii be self-satisﬁed which means that
, individuals are 'éelf-directled anci _dependen_t, -and are able to 'ﬁnd th.eir own solutions to difficulties,
) Maslow-therefore asserted ihat ariy lime ciiildren have doubts about safety, being loved ér accepted

by peers of theii_a_bilities cormpared to others, they may experience feelings of anxiety. -
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The educational implications of Maslow's theory

Some stud?nts may develop test anxiety in the cause of fear that they could lose the love or
affection of their parents,"teachers, peers, -friends and others if they do not perform well
- academically. ‘Secondly, there is the implications that some students could experience test anxiety

- as they cons'ister'i'tly doubt their abilities compared to others during test situations.
ﬂ 214 PIAGET THEORY OF ACADEMIC PERFORMANCE

_ Piaget_ "'Theory of c_ognitiye Develop.ment Paget’s theory of cognitivle. “development is a
, qomprehensive théory élbél;.t the nature and dei}elopment of human intelligence. Piaget believed
. that one’s chil'dhood playé a \:zi_tal and active rcﬂe in a person’s development. Paget’s idea is
prima:rﬂy kno;?vn as a'developmeiltél stagé theory. The theofy deals with the nature of kﬁowledée

| V:itself and hcilwll_mma-ns gradually come to acquire, construct, and use it, To Piaget, cognitive
developmeﬁt was a progressiveﬂreorganizati_on of m’ental_précesses resulting from biological
: mat_uratiqn ﬁnd cnvironinéﬁtal experience, He believed fhat children construct an ﬁnderétanding of
~ the World around them, expeﬁence ciiscrepancies between what fhey already know and what they

: discover in their environment, and then adjust their ideas accordingly.

Morem—{er, Piﬁget claimed. that cognitive developmenf is at the center of the human organism and
| ianguage is contingent on knowledge and understanding acquired through cognitive development.
| Page{’s earlier v_\.rork receii}ed the greatest a.ttention.' Many parent have been encouraged to provide
' alni"‘ich,i' supporﬁve eﬁvironme’nt _for‘ th-eirichild’s natural p.fopensity t‘cr) grow and learn. Child-

B —:ééntered claserorﬁ and “open eduqation” are direct application of Paget’s view, This theory.

explains acédemic perforlhancé of students because ones childhood plays an importaﬁt_ role in

education and person’s development. And it helps human to acquire construct new skills from

&
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childhood and to make use of it in adulthood, this theory also helps to know if it is as a result of
biological maturation and environmental experience that makes student to perform excellently or

not.

2.2 THEORETICAL CONCEPTUALIZATION

AGE

\, ACADEMIC PERFORMANCE

TEST ANXIETY

- The figure above indicate that when student experience high test anxiety and age different their

academic performance is being affected likewise their academic achievement.
o 2;3~'RELATED EMPIRICAL STUDIES

_ There are also some studies WhICh were conducted in related to “AGE AND TEST ANXIETY
7 AS CORRELATES OF ACADEMIC PERFORMANCE AMONG UNIVERSITY

STUDENTS

. Studies such as ‘Impact of test Anxwty and Gender on Academic Performance of Nigerian
' 'Pre—Servwc Science’ Teachers” :

This study examlned the impact of test anxiety and gendcr on ngerlan pre-service
science teachers academlc performance The sample for the study was 450 ]?renservwe smence
educat1on students in 1ntact classes of a College of Educatlon in South-West Nigeria. Penultimate

©-(200 level) and ﬁnal year (300 level) students from the seven departments (Biology, Chemistry, |
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Computer Science, Integrated Science, Mathematics, Physical and Health Education and
Physics) in the school of science education participated in the study. The instruments for data

- gathering were the Test Anxiety Inyentorys‘caile and students’ CGPA obtailiﬂed. from the

. aforementioned- departments Data were analyzed using both deserlpuve and inferential statistics. _
| _-: Majer ﬁndlngs of thls study are that at low test anxiety, pre-service science teachers performed

| better with higher CGPAs than their high test anxiety colleagues, female pre-service science

' students exhibited lower test anxiety than male pre-serviee science students. Based on the

findings, useful recommendations were made.

' Another related emplneal study is “Effect of Study Habits on Test Anxnety and Academic
Achlevement of Undergraduate Students”

ThIS study was eondueted to investigate the effect of study nabits on test anxiety and academic
aehlevement of undergraduate students. A purposive sample celnprlsed of 180 undergraduate
~ students (84 boys and 96 girls) was drawn from a pubhc university. Multivariate analysis of
. Vvariarice indicated that study habits have a s1gn1ﬁeant effect on test anxiety and academic
' l: aeh_1evement. The ﬁndings‘ revealed that students tlaving eft‘ective_study habits experience low
“ level of test anxiety and perforrn better academically than students having ineffective study
habits: It was alse indicated that girls eXperience higher level of test anxiety as compared to
" boys. The findings aIso htghlighted that girls enhibit better study habits and excel more
- academically ‘than beys. Correlation analysis indicated significant positive relationship between
- study habits and aeadenne achieyement and test anxiety was negatively eerrelated with academic
achievement and study habits. T.hese-ﬁndings hignlighted the need to inlprove study habits of
undetgraduate students in order to overcome test anxiety and improve thetr academic

&

achievement.
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Another related study is “Examination anxiety and students’ academic performance:
Social studies approach”

&

The study examined .examitlation anxiety of students in Nigeria higher institutions and
‘ its ceHSeciuencee among the students. This study noted that examination anxiety contribute

| riegativel_yrto students' academic performance, hence, there is the urgent need to exploring for a

" salvaging means.- The reseattcher raised two research questions _aﬁd formulated two research

~ hypotheses to guide the stildy. The signiﬁc'ance. of the study stems from the benefits of stake

- holders such e_ts‘ enhanced students' academic performance. .T_he researcher concluded that
examination .anxie'ty 1sa common phencmenon among higher institutions students that result to
poor academic eerformance and this -f)aved way fot the recommendation that acltnowledged
social studies due to its_ prol‘)lem-solvin,g-r content as an instrumental variable of solving |

~ examination anxiety of students in higher institutions.
2.4 STATEMENT OF HYPOTHESES
~ The follcﬁwing hypotheses are used to guide this study: -

' Hypothesis 1: Age of university students will have a significant positive correlation with academic

‘ performance.

. Hypothesis 2: Test anx1ety w1ll have a mgmﬁcant negative correlatmn with academic pertormance

among umvers1ty students

| Hypotheses 3‘ " Male university students w111 report significantly hlgher acadcmlc performance

than the female u111vers1ty students
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2.5 OPERATIONAL DEFINITION OF TERMS

‘-‘. ]jEMOGI%A_PHICAL FAéTORS: The demographical factors iu the research is age.
Age Wats grouped tnto eldet (23-3 Oyrs.)-and jfouhger (1 8~22yrs.);

7 AGE; was Ca,tegorized inte older (23-3 Oyre.) and founger (18-22yrs.).

Test anxncty is deﬁned as chronic emotlonal state generally characterized by fear, whenever a
test is brought to the awareness of pupils, the fear during test is measured by the outcome of the

teét alreadj} done or the test,the pup'ils have partaken in.-

' Academic'Performance: is deﬁned as the score derived from the test the pupil have taken. It is
, measured by the mean score of the pupil after the test have been taken. For the purpose of this

o Study thls is the mean score derlved from the test giving to the students.
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CHAPTER THREE,
METHOD
3.1 RESEARCH DESIGN .

&

' This research is a correlational desig_n to-establish the relationsh_ip'between students test anxiety

1eve__ls,: and aéad&_afnic_ p,e_rformance among universjty students,
- 32 SETTiNG

: The study was cdnductgd in __Fede.ral Univer_sity Oye-Ekiti.

' 3.3 STUDY SAMPLING

The study consisted 0f200 -paﬁicipahts, the participants were selected u;si.ng convenience sampling

" “method from the population of the students.
34 INSTRUMENT

- The researcher made sure that the self-report was use to- gather relevant information from the
- participant of the study. The questionnaire will be divided into two different sections, each of the
: ~ section will be measuring the variable of concern as well as socio_—demographic information of the
participant of the study.
The following validated and standardized instrument will be use to gather data form the
participant:. ;
Scale on test anxiety:..Spie-lberg (1980) test anxiety inventory (TAI) was used for the purpose of
| collecting data for this study.
TEST ANXIETY INVENTORY (TAI)
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- Test AnXiety___Inventory was developed by Spielberger (;1980), to measure anxicty proness in tests,
_examinations and evaluative situations. The test anxiety inventory (TAI) is a twenty-item

inventory designed to assess three components of test anxiety. The components include:

1. W-Worry refers to excessive pre-occupation and concern about the outcome of a test, especially

. the consequences of failure.

2.-E-Emotionality refers to an individual's behavioral reactions and feelings aroused by test

situations.

&

3. T-Total anxiety score is the sum of W and E. It refers to the overall cognitive, affective and

- “behavioral reactions to test or examination situations.

d T'est anx_ief;y inventory (T.AI)‘ could be .administered.iﬁdividuaﬂy or in groups after establishing

' adequa’ss rapport- with participants. Participsn_t__s are always encouréged to read and follow the
*instructions at the top of the test form. There is ns time limit for completing Test Ankiety Inventory

- (TAI). There afe both positively worded and negatively -worded items in the scale. The Isositively

' ‘worded 1tems have dlrect scorlng of 1, 2,3, and 4, while the negatlvely worded items has reverse
scoring of 4 3,2, 1. The Test Anx1ety Inventory rcllablhty and validity have been established in a
varlety of contexts. Conetla and Tryon 1983 and Dev1to (1984) states that the TAI is currently the
best psychometnc mstrument to assess test anx1ety because of the carefule stepwise manner in
' Wthh ths instrjihwnt_-was- constructed, the validity and reliability evidence, and the available
7‘ normative :data. For examiﬁle, test-retest reliabilities of .80 to .81 were reported for 2 - week to 1-

month periods for groups of high school, college, & graduate students. Internal consistency was

-demoris'trated by alpha coefficients ranging .from .92 to .96 for five normative samples.
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‘ Correl_aﬁons of .82 to .83 between TAI scores and scores attained from Sarason's (1978) Test

- Anxiety scale suggest that the two instruments measure essentially the same construct,

* The researcher gave out a test to the students, the test scores served as 'measures the academic

- _performance of the university students.
3.5 VALIDATION OF THE INSTRUMENT

: Spielberger‘ (.198.0)_prolvi(.:‘led the original psychometric properties for American -samples. To test

~ for the coccurrent va,lidity of the iﬁ{}entory, Spi-elberger correlated TAI with State-Trait Anxiety
- : 111ventory forms X-1and X -2 by Spielberger, Gorsuch and Lushene {1970} and found a concurrent
Vahdlty coefﬁment of -67 and 34 (STAI X - 1) for the male and female samples respectively. For

- the ST.AI' X-2,a concurrent val1d1ty of .54 and .48 were obtained for the male and female samples

: respectlvely Splelberger (1980) also found a spht -half reliability of .94 and .95 for the male and

. female samples respectlvely

- The TAi has beeh aclopted in Nigeria by Omulebi (1993). In Validatillg the scale in Nigeria,
Omulabi (1993), alse correlate TAI with STAI, and obtained a concufrel}t validity of -19_ for the
STAi—X-l and a co'ncurren_t r-valid'ity of .62 for STAI-X-2 Mean scores of 34.77 was obtained by
Nigerian meleparticipants while thei_f. female ceun‘cerparts had ra'mean score of 34.37. ThezNi gerian

| ) norms or mean s':cores' are the basis for interpreting the scores of participants. Scores that are higher
| than the norms indicate ’prlcal manifestation of worrylng, emotionality and general test anxiety.
Scores 10wer than the norms indicates the absence of test a11x1ety B*lsed on the fact that Omulabi
(1993) admmlstered the TAI on university students, while the present study involved adolescent

which age range fall between secondary school students and university students there was need to

revalidate the instrument.
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3.5 PROCEDURE

- The researcher made sure that the self-report was administered to'studentsof federal university
. Oye-Ekiti, some of the students were reluctant to fill the questionnaire or even accept the self-

- “report instruments, but T had to plead to them by explaining the purpose of the research.  «

I distributed 200 questiomairé in the school premises and 5 got missing, The self-report instrument
is divided into two parts, -the first part include statement which concerns ones Test Anxiety
behavior which include 20 items and the 4 likert format for student to respond to: 1. Almost never,

2. 'Sorrietimeé; 3. Often and 4. Almost always. The second part deals with questions intended to

" collect information about participants like: age, gé_nder, marital status, religion

3.6 STATISTICAL METHODS

The data will be cbllected.from the study’s participants. the s0ci0 demog;aphic information of
- the participént ‘will be analyzed using descriptive’ statistic such mean, frequency e.t,c. the
' - hypotheses stated above will be tested using multiple regression in order to determine the influence

of the indepéndent variable on the dependent variable. The mean scores on anxiety test were

- compared to the mean scores on other \-fariablesﬂlike—gender, age group.
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CHAPTER FOUR :
RESULTS
: "; The '.clata dollected were scored and analyzed. The following are the results:

Table 4.1 -+ Descriptive statistics showmg the’ frequency and percentage of research

respondents socm demographlc characterlstlcs

) , N %
r.fGen'der o o - Male ' - 103 _ 51.5
o Female 97 48.5

o _ AgeGroup = | | Early Age group 100 . 50
o " Middle Age groﬁp 51 - 255
_ . _ Late Age group . 49 .. 24.5
Religious Affiliation . -~ Christian_ 16 80.5

- Muslim 38 C o195

Traditional Religion 1 5

Table, 1 .1 shows the frequency distribution of research participants. Male respondents and
f_émale ‘re‘spo.ndents made up 51.5% and 48.5% respectively. 50% of the Research Participahts
were in'the age category of early, 25.5% were in the age category of middle while 24.5% were in
- the age category of late adolescents. 80.5% of research participants are Christians, 19.5 % are

Muslims and ‘afSingle partic_:ipaht is a traditional worshipper.

' 'Hypothesis Onie
Age of university students will have a significant positive relationship with academic

performance.

4

Hypothcsis one was tested with person correlation, the result was presented in Table 4.2
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- .Table 4.2: Relationship between Age and Academic performance.

"Academic Performance

Mean Std. Deviation N r p
1 .- - ,, -.03 >.05
AGE 19.89 2.019 200
57.04 19.087 200

| In Table 4.2, the result shows no 31gn1ﬁcant relatlonshlp between Age and Aeadernrc

. performance r=-.03, p>.05. Therefore, hypothesis one is rejected

. Hyimthesis TWo

Test anxrety will have a srgmﬁcant negatlve relationship with Academic performance among

umvers1ty students.

~ Table 4.3: Summary of Pearson Correlatlon Showing the relationship between

' Academlc Performance and Test Anxiety,

2004

Mean Std. Deviation N r P
e S - - -144 <.05
Test Anxiety 38.44 S 9.613 1 200 -
Acadernic Performance 57.04 19.087

Ir1 Table 4 3'shows that the correlatlon coefficient between Academrc performance and Test

Anx1ety is Srgmflcant This shows that there is significant relatlonshlp between Academic

Performance and Test Anxrety(r‘ 114 p<.05). Therefore hypothes1s two is accepted.




- Hypothesis Three

Male uﬁiversity studentslwill report significantly higher in academic performance than

- Female univgréity students.

, Table_4.4 Relationship between Gender and Academic perfdrmance

. Gende N Mean Std. df t - p
Variables N ' Déviation ‘
‘ o i - 0,51 > 05
male 103 56.37 20.504 198
Academic :
Performance - ‘
o female ) 97 57.75 17.535

Table 4.4 shows no significant gender difference in academic performance among university

students t =-0.51, df =198, p>.05 , therefore hypothesis three was not supported.

27




CHAPTER FIVE
' DISCUSSION OF FINDINGS, CONCLUSION, IMPLICATIONS, AND SUMMARY

_ This Chapt__cr deals with the discussion and interpretation of the findings of the study as they
~relate to research questions and hypotheses. It also presents the conclusion, educational
~implications of the study; recommendations made from the study, limitations, suggestions for

further studies and summary.
" 5.1 DISCUSSION OF THE RESULTS

‘This study Vattempt to. ipvestig'ate how agé and test anxiety' serve as correlates of Academic

. performancé. Hypothésis:one -stat:ed that A_gc éf university students will havg a significant
positive réla,tion%hip with adadexﬁic perfo;lnance. Contﬁrary: to the hypothesis, this study found
‘out t'hﬁt A’ge does not 'havcl a significant effect on Academic performance. An explanation for this
. réisf.‘ll.t may be fhat, students have come to view their performance ;as only signiﬁcant to meet

, bésic nééds of their life in regardiess of fhe age difference. Another reason is that no matter the
agé gréup someoné belémé Lto be it the young of:old it does not rreally effect academic

performance.

. Inassessing f;her re'latiblnship betWeen test anxiety and Academic perfoflnance, in_dependént f-test '
analysis sh@ﬁea.that there 1s signiﬁcént difference. in the mean scores of participants with 10\1;!
and High test anxiety on aCademic perfofmémce. This st_udy also shows that ther.e-.is a significant
' relationship‘ betwéeﬁ test anxiety an\c}jAcademic.ﬁérfor%nance. Theréfore hyplothesis two is

‘ accgpﬂted. Aithoiigh the result shows a negative re_latidnship bétween test anxiety and acﬁdeﬁic
3 : performance which stafes that the higher the test -anxiety, the lower the academic performance

and also, the Tower the test anxiety, the higher the academic performance. The present finding is

28




also in line with Sullivan (2001) who found that test anxiety had a negative relationship on
academic achievement for high testja.rixio'us over low fest anxious Students. An explanation for
~ this result may be that students who experience fear dﬁring a test or exam will perform less in the

 test while those students who does not experience fear, that is, that are less anxious will perform

very well in their test or exam.

| In as§essing the _relati;aﬁsﬁip between Gender and Academic pefformance, hypothesis three stated
tﬁ_;;t n;ale uﬁiversity students will ‘report sighiﬁcahﬂy hi ghei aéademic performance than the
f_ellnale-univer-sity studénts. Cénﬁ-ary to the hypothesis, the influence of gender on academic
'rperformanc_e was not's.'igniﬁcant, it does not show Whethe.r male students perforﬁn higher than the
female stu&ents 6r otherwise. Therefore there was no significant influence of gender on academic

_performanee. L - ‘

/52 CONCLUSION

Based.on the ﬂndings_ of this research project the result shows that Age does not have a
- significant relationship on Academic performance among University students. Therefore, it is
- concluded that age does not correlates with academic performance. On the second independent

- . _:Variable 'whigh is testllan'xiéty only negatively account or correlate with Academic pefformaﬁce.
5.3. EDU‘CATIONAL IMPLlICATIONS OF THE RESE_ARC_H
FINDINGS | S :

It was “obser\r'/_:éd in the introduction of this work that tc—:stranrxiety éspecially high and low |

| levels advérsel_y affecté aéé.demic achievement of students to a tremendous extent. Tes.t anxiety
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attacks manifest in serioué'psychological behaviors such as palpitations, shortness of breath,
profﬁse sweating, g'astric ‘écﬁsatidns and dizziness and so on. The Spieiberger t1980 ) Test
Anxiety In\}enltoi-‘y (TAI). was used to-collect the data for this study which indicates how
generélly studeﬁés feel during tests. The instrument developed by Spielberger has implications
for 'féacherg to know how tlieir students feel when taking test and can now master the techniques
Qf reducing t;,st anxiety from fhe 'studer_lfé. The instrument discriminates students with varying
levels ‘Vc')lf test anxiety and Wiil now be easy for teachers to help student individually overcome test
éﬁxie{y.
The insi:rument' gives an oppérthity to the user to ﬁnci out how mugch a student feel by

| leach item of :fhe' _TestAnxiéty Inventory which in turn creates an appropriate treatment
techniques‘to get rid of test 'anxiéty. For the fact that this instrurﬁent is_relliable and consistency in
. measuring 'fest anxiety,;it-has implications for anxiety F;linicians because they céln use it to

‘ monitpr each stqdents test aﬂxiety lé;fel. In this study, a negative felﬁtionship was found to exist _
' between té—St ankiety and 'a(;adem-ic achievemént of students and that the higher the anxiety level,
., tﬁe_ lowef the academic achievement. The implication is thlat the academic achievement of test

' anx_ioué students ‘can be imp_roved by hélping thcm to redu'ce_their anxiety in the examination

- situation. However, thaf test anxiety has been fou_n'd to have negative consequences on the

. student’s acad‘él-nic' perforniamé, do_eé not imply that all the students who do not perform. well
_intelleétually are ViGt:iI_Il;S of debiiitating test anxiety. Other factors such as low intelligence, poor '

study habit could be responsible for poor academic performance

Equally, this study has educational impiication among. the curriculum planners who may
entrench in the curriculum ot,her'methodsilof testing that will be less anxiety provoking than the
prevalent methods of 't‘est_ing observed in schools today. In a nutshell, there is a general
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‘implication that proper psychological intervention and therapeutic strategies be used by experts

to address such problems among students.
54, RECOMMENDATIONS

tis re_éomrﬁ-énded that all helping professionals working in the secondary school and
the un1vers1ty system such és counselmg psychologists, clinical psychologists and social
persormel should use approprlate 1nstrumen1;s to 1dent1fy students suffering from test anx1ety and
help them out of the problein. Further researchei"s should aim at identifying other characteristics
d_f fché- two typé_s of rtcf:st aﬁxious-’ student.s including lmotivati'onal, cogniti_v¢ and demographic

| asi::ects:. It shc;uld also é_xploré other situational effects such as school climate and assessment
‘ideology along with a larger variety of test formaté or assessment techniques, In _(“)therr words, the
to’tal school ecology shou]_d be taken into account in understanding test anxiety. The researcher

m

advocates a school reform through a change from a "testing culture” to an "'gssessment culture”".
It séems that investigations aimed at the interactive effects characterizing the three triangle

o apexes, persons, situa‘tionrand assessment have the potential of enhancing our understanding of

- the processes underlying academic performance.

- Future fesearcher's.shoqldr aim towardé 'accunllulating more info;ﬁmtibn on the different types of

: te‘st.anxious students sﬁch"as their relative "propr{l)rti-on in the population. They should also attempt

. to further our-_pﬁderstanding of fhe r_eiationship between these twﬁ levels of test anxiety (low and
o ‘:high) aﬁ'd to formulat_é. a mére spéciﬁc diagnosis of the locus of the difficulties of high test
anxious studenfs so that training_ programs may be.more spéciﬁéally targeted. For example,
Benjamin (198 1) hypothesxzed that the academic achlevement of high test anxmus students with

- poor study skills mlght be affected d1rectly by thelr lack of knowledge and 1nd11‘cctly by the
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cognitive distraction created by thinking about this poor knowledge in the test situation itself. So,
~ further resea:rch‘shoullld reveal whether these different sources of disadvantage could be dealt

wifh by differenf types of training,
55 LIMITATIONS OF THE STUDY

- l-j Several limitatién of fﬁe stludy should be metitioned and other finding of the study supports the
: 1dea that stud_ehts who are hardwérking, organized and :disciplined will be less test anxious and |
_ are mor‘elllikelly to perform better racaden:lically. First, the most important factor for the results of |
7 this study was cauSe Bj‘a ':s;riall number of _ﬁaﬂiéip_ant used in the study area which is sample size

and réndomization. And because of that the results of this S-tud.y is not representative. Secondly,

déta wére coliected using Self;reborfing qﬁestionnaire and pérticipants Were reluctant to fill the

' rquestionnéi_ré because of the Age that was involved. Lastiyn the extent to Whi.Ch f_im findings can

be‘ generalfzed béyond the scope of our sample remains Uncl_ea;r. '
5.6 SUGGESTIONS FOR FURTHER STUDIES

N For thé fact that the study focused on the felationship between test anxiety levels and
" academic achievement of students, further study should investigate other variables that could
- affect the academic performance of students.
2. The present instrum'enf should be normed for primary school pupils to determine the relative

incidence and magnitude of test anxiety at this level with a view to helping the test anxious .

“pupils to overcome it before entering into secondary school-and higher institution of learning.
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: 3 This study should be repeated elsewhere to see whether the findings would be the same as the

ories that emerged frbm this study. .
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APPENDIX

~ Dear Respondent,

This questionnaire is designed to 'obtailnng information on questions raised, As part of this
exereiee, you hdve' been choeen to participate in this study. Therefore, your honest and correct
respon_ses at”e essential for this exercise to be successful. The information ‘you give is strictly for
reeearolhlpurpose o_nly_, and therefore, Whatever information yoo give will be given utmost

"~ confidentiality.

Thank you.

' SECTION A

Demographic Information:. o :
CSext L.l i Male ( ) Female( )
CABRI (As at last birthday)

- *Marital status: Married () Single () Separated ( ) Divorced ( )} Others (Please

. Spec1fy) 7
Rellglous Affiliation: Christian ( )Muslim () Traditional ( - )

TEST ANXIETY INVEN.TORY (TAI) SCALE:

The scale was, developed by Charles Donald Spiclberger (1980), it consists of 20 items. Aecordmg
| to Chapell, Blandlng, Sﬂversteln Takahashi, Newman, Gub1 and McCann (2005) the Test
Anxiety Inventory is the most 1mportant and widely used instrument for the measurement of h1gh
school and coIlege students test anx1ety Splelbergel"s Test Anx1ety Inventory (1980) is a self-
| report instrument conSIStlng of 20 1tems Aecordmg to Splelberger Gonzaleze Taylor Algaze and
Anton (1978), the development of TAI was based on- two goals. These goals were construction of

‘a br1ef and self—report scale and the employment of factor analytic procedures for the measurement

of Wo1ry and Emotionality Subscales. According to Sp1elbe1 ger (1980) Test Anxiety Inventory
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s esp,_ecially dengned;to measure the test anxiety of high school and college students. It contains

'three subscales: Test Anx1ety—Total (TAIL-T), Test Anxiety-Worry (TAI-W), and Test Anxiety-

Emotlonahty (TAI -E). Bight items of Test Anxiety Inventory measure the TAI-W, eight items

| measure TAI-E and the ‘remaining four for measurmg TAI-T. Test Anxiety [nventory is a 4-point

leert type scaIe and the students have to respond to the four opt1ons (1) Almost Never, (2)

| Somet1mes (3) Often and (4) AImost Always, The rehablhty values of alpha coefficient for

-subscales of original version of Test Anxiety Inventory were: 0.96 for TAI-T, 0.91 for TAI-W and

0.91 for TAI-E. Inthis section, you are therefore required to provide answers indicating your view

on statement provided below.

Please tick the answer most relevant to you inside the box.

['S/N

1it.

test, I Almost feel very nervous about

 ITEMS Almost | Sometimes | Often Almost Always
o Never
‘1. . Ifeel confident and relaxed while
‘ taking test.
2. While taking examination I have an
uneasy, upset feeling.
3. | Thinking about my grade in a subject
interferes with' my work on tests.
| 4. I freeze up on important examinations.
5. During examinations I find ntyself
| thinking about whether I will ever get
through school.
6. The harder I work at taking a test the
- ! more confused I get. . .
7. | Thoughts of doing poorly interfere
. .| with my concentration on tests.
| 8... | I feel very nervous when taking an
| [ imporiant test.
9. | Even when I'm well prepared fora
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1710,

R

20.

1 start feeling very uneasy just before
| getting a test paper back.
11, | During tests I feel very tense.. h
12. T wish examinations:did not bother me
so much, - '
13. | During important tests I am so tense
‘ ' that my stomach gets upset,”
I seem to defeat myself while working
on important test. .
15. | [ feel very panicky when I take an
. [ important test. _ :
16. | I worry alot before taking an
| important examination. ,
17. | During tests T find myself thinking
‘ | about the consequences of failing,
18 1 feel my heart beating very fast
“ o | during important tests.
19, - After an examination is over I try to
' _stop worrying about it, but [ just can't.
During examinations I get so nervous |

that I forget facts T really know.
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Frequencies

T ) Valid

. Statistics ‘ :
Gender Marital Status . Religious AdolescenistAge
. : Affiliation group
N Valid .200 200 | 200 200
_Missing’ 0 0 0 0
Frequency Table
‘ Gender
Frequency Percent Valid Percent Cumulative
- Percent .
male 103 51.5 51.5 51.5
Valid female - 97 48.5 48.5 100.0
 Total 200. - 100.0 100.0
Marital Status
‘Frequency Percent Valid Percent Cumulative
: Percent
. Married - 8 4.0 4.0 4.0
Valid Single o192 6.0 - B8.0 100.0
Total 200] 100.0 100.0 '
Religious Affiliation )
- Frequency Percent Valid Percent Cumulative
: Percent
christian 161 | 80.5 80.5 80.5
. muslim 38 19.0 19.0 99.5
Valid . yraditional 1 5 5 100.0
Total 200 - 100.0 100.0
Adolsscents' Age group
" Frequency Percent Valid Percent Cumulative
] : ' Percent
Early-Adolescents 100 50.0 50.0 §0.0
Middle Adolescerits 51 25.5 25.5 75.5
Late Adolescents 49 245 24.5 100.0
Total 200 100.0 100.0
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. Descriptive

Descriptive Statistics
] N Minimury Maximum Mean Std. Deviation
AGE ‘ 200 T 14 28 19.89 | 2,018
| Valid N (listwise) - . 200

' Réliability for Test Anxiety Scale
Scale: ALL VAR!ABLES

Case Procéssin_g Summan
) . " N. ’ %
Valid : 200 100.0
Cases - Excluded® o of .0
Total © 200 100.0
a. Listwise deletionbased on all variables in the
. procedure.
Reliability Statistics
Cronhach's Alpha N of ltems
8551 - . 20
- Item Statistics
‘ : ) Mean .| Std. Deviation N
Test Anxiety1 S 242 ‘ .984 200
. | Test Anxiety2 . - 1.76 .810 200
| Test Anxiety3 "~ 212 1.028 200
Test Anxiety4 1.80| - ) .908 200
Test Anxiety5 1 1.61 _ 884 | 200
Test Anxietys : 1.60 ’ . .B57 200
Test Anxiety7 . 1.88 _ .929 200
Test Anxiety8 Cote4) 895 200
Test Anxiety9 . 1.85 L8l 200 - 8
Test Anxiety10 -} 1.89 ’ 088 | 200 :
Test Anxiety11 1.96 . 881 200
Test Anxiety12 - 2.25 1,088 200
Test Anxiety13 175 .008 200
) Test Anxicty14 N Y 4 ' .889 ' 200
" | Test Anxiety15 1.89 . 892 200
Test Anxiety16 - 2.00 1.010 200
Test Anxiety17. 2.1 . 1.048 200
Test Anxiety18 2021 . 910 - . 200
Taest Anxiety19 2.06 C 973 200
Test Anxiety20 . 1.81. - 820 200
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Item-Total Statistics

€

47

Scale Mean if ltem | Scale Variance if Corrected [tem- Cronbach's Alpha if
: Deleted Item Deleted Total Correlation Itern Deleted
Test Anxietyl ’ 36.02 95.457 -,208 875
- [ Test Anxiety2 36.68 ‘84.411 494 847
Test Anxiety3 36.32 84.802 346 833
Test Anxietyd 36.64 | 83,710 475 848
Test Anxiety5 36.83 84,346 449 .849
Test Anxieiy6 36.84 84,889 430 849
Test Anxiety7 36.56 .83.383 481 847
“Test AnxietyS 13650 83.276 A1 846
Test Anxiety9 36,59 833571 - 515 846
Test Anxiety1¢ 36.55 81.545 569 844
Test Anxiety11 36.48 82.904 544 845
Test Anxiety12 36;19 82.141 461 848
Test Anxietyl3 - 36.69 82.255 567 844
Test Anxietyl4 _ - 36.67 84,887 411 850
Test Anxietyl5 36,55 81.606 621 842
: ‘Test Anxietyl6 36.44 §2.831 466 848
", ] Test Anxiety17 36.33 83.567 406 851
Test Anxietyl§ © 3642 82.235 366 844
Test Anxietyl9 36.38 83.754 433 849 )
Test Anxiety20 36.63 85.261 423 850
. Scale Statistics i
Mean Variance | Std. Deviation | N of [tems 7
38.44 92,418 9.613 207
Correlations
Descriptive Statistics
K ; S Mean Std. Deviation N
Adolescents’ Age group - 1.75 827 - 200
AGE . ‘ 15.89 2.019 200
_ Test Anxiety _ 38.44 9.613 200
1 Academic Performance 57.04 19087 - 200




Correlations

Adolescents' Age AGE Test Anxiety Academic
group Performance
1 037 -017 123
: 600 812 .083
: o 200 200 200 200
Co Pearson Correlation .037 1 -.030 -.032
i AGE  Sig. (2-tailed) 800 674 857
= | N _ 200 200 200 200
. ' : Pearson Correlation -017 -030 1 - 144"
‘| Test Anxiety 'Sig. (2-tailed) 812 674 042
o ‘ N 200 200 200 200
: Pearson Correlation 123 -.032 -.144" 1l
. Academic Performance Sig. (2-tailed) - 083 657 042
i 3k . , N ' 200 200 200 200
I *. Correlation is significant at the 0.05 level (2-tailed). '
T-Test
Group Statistics :
I Gender N Mean - 5td. Deviation Std. Error Mean
Academic Performance Male 103 56.37 20.504 2.020
, , C female 87 57.75 17.535 1.780

e Iﬁdependent Samples Test

Levene's Test for Equality of Variances

F

Sig.

S - Equal variances assumed
cademic Performance ‘

Equal variances not assumed

4,287

040

-511
=514

19
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